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The attitudes of society toward the handicapped changed 
greatly in recent years. The handicapped are no longer locked 
in the closets like dark secrets to be buried and forgotten, or 
completely isolated from the family and the rest of the world. 
Society has come to realize that the handicapped must be treated 
as any other human being sharing status and responsibilities in 
our world. 
Once the handicapped were shunned as useless citizens and 
hopeless burdens by society and family alike. Today, however, 
there are increasing efforts on the part of government agencies, 
society, educators, and family as well, to give these citizens 
hope, courage, love, self-respect and the necessary skills to 
become worthwhile and self-supporting members of society. 
The concerns of parents of handicapped children are many. 
All parents must deal with the development and interpersonal 
crises of their children. The parents of a handicapped child must 
deal not only with these demands, but with the complications 
introduced by the reality that their child has a disability. 
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For the past two years, the writer has taught children with 
learning disabilities, behavior disorders, and the mentally retarded. 
She has noticed during conferences with parents that parents express 
many concerns about the educational and social development of their 
children. 
During the last year, a major concern for some parents has 
been the mainstreaming of their children into regular classroom and 
special classroom situations. Some parents feel that having their 
child follow the regular routine and curriculum of the school is 
helping their child to develop into a well-rounded individual, while 
other parents view the idea of mainstreaming with much apprehension. 
They feel that the mainstreaming will present many factors to hinder 
their child's academic and social growth. 
Thus, the writer sees many variables posed by parents of handi¬ 
capped children toward mainstreaming. A survey of parental attitudes 
seemed necessary at this time, to better counsel parents and to help 
assure them that the best appropriate placement for their child is 
being made. 
The school holds a major responsibility in trying to educate 
the parents, as well as the community, to the every day operations 
and the curriculum of the school. Recent legislation, (Public Law 
94-142), to benefit handicapped children not only encourages parti¬ 
cipation of the parents in the educational process, but requires it. 
Among the provisions of Public Law 94-142 is the stipulation that 
an Individualized Education Program (IEP) shall have been prepared 
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for every handicapped child in a joint conference involving, at the 
very least, a teacher, an administrator, and a parent. ^ 
The implications of such a requirement are far reaching. Not 
only does it mean that a special formulated plan of progress will be 
formulated for every student on the basis of his/her particular 
abilities, skills, needs, limitations and potential accomplishments, 
but it means, ever more importantly, that the child's parent helps 
in evaluating the needs, setting the goals, selecting the strategies, 
and determining the placement of their child. 
Even with this new legislation, the writer has observed that 
some parents are still apprehensive about the mainstreaming of 
their children. 
It is the task of the school and educators to orientate parents 
and students to mainstreaming. It is also the task of the schools 
and educators to help parents and students develop a positive attitude 
toward the mainstreaming process. The writer feels it is her task 
to help in this effort. 
Evolution of the Problem 
The writer has observed that parents of the pupils enrolled in 
her class had many views about the mainstreaming activities of their 
children. The writer has also heard some of her students discuss 
Marlene McAleer, "The Parent, Teacher and Child as Conference 
Partners," Teaching Exceptional Children 10 (Summer, 1978): 103- 
105. 
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pleasant and unpleasant experiences that had happened within the 
regular classroom as well as various special classes. 
The writer was of the opinion that a study to identify some of 
the concerns of parents of handicapped children enrolled in various 
mainstreaming activities was necessary in order to work toward a 
probable solution to the problems. 
Contribution to Education 
It is the desire of the writer that the findings of this study 
will provide information for parents and teachers of handicapped 
children that will enable them to deal effectively with the handi¬ 
capped child. It is hoped that this study will make the following 
contributions to the field of education. 
1. To change the biased opinions of some parents and teachers, 
and help ameliorate the attitudes of others who react 
similarly toward mainstreaming. 
2. To provide parents with a guideline for teaching their 
children acceptable attitudes toward the mainstreaming process 
3. To stimulate teachers awareness of creating and encouraging 
a friendly acceptable atmosphere for the handicapped child. 
4. To encourage school administrators, teachers and curriculum 
specialists to plan a better instructional and more 
acceptable atmosphere for the mainstreaming of the handicapped 
child. 
5. To further investigate the attitudes of parents of handi¬ 
capped children toward the mainstreaming process. 
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Statement of the Problem 
The problem in this study is what are the attitudes of parents 
of handicapped children toward the mainstreaming of their children 
into regular classroom situations. 
Purpose of the Study 
The major purpose of the study is to investigate the attitudes 
of a group of parents of handicapped children toward the mainstreaming 
of their children. More specifically, this study intends: 
1. To determine if the attitudes of a group of parents whose 
handicapped children are mainstreamed into regular class¬ 
room situations are favorable or unfavorable. 
2. To determine if the attitudes of a group of parents whose 
handicapped children are mainstreamed into a special class 
are favorable or unfavorable. 
3. To determine if the instruction and instructional materials 
received by handicapped children after mainstreaming are 
favorable or unfavorable. 
4. To determine if a group of parents of handicapped children 
are aware of the mainstreaming process. 
Definitions 
The following terms will be used in this study and are defined 
below: 
1. Mentally retarded - a child who has significantly low intel¬ 
lectual ability and demonstrates difficulties in coping with 
day to day demands and expectations made of children 
of similar age, both within and outside of the school 
setting. 
2. Behavioral Disabilities - may be defined as a variety of 
excessive, chronic, deviant behaviors of children ranging 
from impulsive and aggressive to depressive and withdrawal 
acts (1) which violate the perceiver, (educators, teachers 
and principals), expectations of appropriateness, and 
(2) which the perceiver wishes to see stopped.^ 
3. Specific learning disability - this term is used for a 
child that has a disorder in one or more of the basic 
psychological processes involved in understanding or in 
using language, spoken or written, which may manifest 
itself in an imperfect ability to listen, think, speak, 
read, write, spell or to do mathematical calculation. 
The term includes such conditions as perceptual handicaps, 
brain injury, minimal brain disfunction, dyslexia, and 
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developmental aphasia. 
4. Attitudes - refers to the sum total of one's inclination 
and feelings - prejudiced or biased, preconceived notions, 
Lloyd M. Dunn, Exceptional Children in the Schools (Atlanta: 
Holt, Rinehart and Winston, Inc., 1973), p. 245. 
2 
Federal Register, Vol. 42, No. 250 - Thursday, December 29, 
1977. 
7 
ideas, fears, threats, and convictions about or toward 
any defined thing.^ 
5. Handicapped children - mentally retarded, hard of hearing, 
deaf, speech impaired, visually handicapped, seriously 
emotionally disturbed, orthopedically impaired, or other 
health impaired, or children with specific learning 
disabilities, who by reason require special education 
and related services. 
6. Special education - specially designed instruction, 
at no cost to the parent, to meet the individual needs 
of a handicapped child. This includes classroom instruction, 
physical education, home instruction, and instruction in 
the hospitals and institutions. The term also includes 
speech pathology or any other related services if the 
service consists of specially designed instruction. 
7. Mainstreaming - the term mainstreaming means: 
1. providing the most appropriate education for each 
child in the least restrictive setting. 
2. looking at the educational needs of children instead 
of clinical or diagnostic labels such as mentally 
handicapped, learning disabled, physically handi¬ 
capped, hearing impaired or gifted. 
L. L. Thurston, "Attitudes can be measured," The Measurement of 
Values. (Chicago, Illinois: The University of Chicago Press, 1955), 
pp. 215-233. 
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3. looking for and creating alternatives that will 
help general educators serve children with 
learning or adjustment problems in the regular 
setting. Some approaches being used to help 
achieve this are consulting teachers, methods 
and materials specialists, itinerant teachers 
and resource room teachers . 
4. uniting the skills of general education and 
special education so that all children may have 
equal educational opportunity.'*' 
8. Public Law 94-142 - this law, the Education for All 
Handicapped Children Act, is legislation passed by 
the United States Congress and signed into law by 
President Gerald R. Ford on November 29, 1975. The 
"94" indicates that this law was passed by the 94th 
Congress. The "142" indicates that this law was the 
142nd law passed by that session of the Congress to 
be signed into law by the President. 
Public Law 94-142 can be said to have four major 
purposes : 
1. Guarantee the availability of special education 
programming to handicapped children and youth 
who require it. 
Jean Show, "Mainstreaming 
1975: p.22—26. 
i r Exceptional Chi]dren 6 (November, 
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2. Assure fairness and appropriateness in decision 
making with regard to providing special education 
to handicapped children and youth. 
3. Establish clear management and auditing require¬ 
ments and procedures regarding special education 
at all levels of government. 
4. Financially assist the efforts of state and local 
government through the use of federal funds. 
9. Related Services - the term, as used in Public Law 
94-142, means transportation, and such developmental, 
corrective, and other supported services as are required 
to assist a handicapped child to benefit from special 
education and includes speech pathology and audiology, 
psychological services, physical and occupational ther¬ 
apy, recreation, early identification and assessment of 
disabilities in children, counseling services, and med¬ 
ical services for diagnostic or evaluation purposes. 
The term also includes school health services, social 
work services in schools, and parent counseling and 
training. 
'''Joseph Ballard, "Public Law 94-142 and Section 504: What They 
Say About Rights and Protections", Exceptional Children 4 (November, 
1977): 177-184. 
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10. Individualized Education Plan (IEP) - this is a written 
statement for each handicapped child developed in any 
meeting by a representative of the local educational 
agency or an intermediate educational unit who shall be 
qualified to provide, or supervise the provision of 
specially designed instruction to meet the unique needs 
of handicapped children, the teacher, the parent or 
guardian of such child. Whenever appropriate, the state¬ 
ment shall include: (a) a statement of the present 
levels of educational performance of such child, (b) a 
statement of annual goals, including short-term 
instructional objectives, (c) a statement of specific 
educational services to be provided to such child and 
the extent to which such child will be able to participate 
in regular educational programs, (d) the projected date 
for initiation and anticipated duration of such services, 
and appropriate objective criteria and evaluation pro¬ 
cedures and schedules for determining on at least an 
annual basis, whether instructional objectives are being 
achieved."^ 
F. J. Weintraub, A. Abeson, J. E. Ballard, and M. L. Lavor, eds., 
Public Policy and the Education of Exceptional Children (Reston, Va.: 
Council for Exceptional Children, 1976). 
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11. Resource teacher - a specially trained educator who renders 
instructional services to children and assists regular 
classroom teachers in meeting the instructional needs of 
children in the regular program (normal classroom situation). 
12. Low Socio-economic status - family groups whose total income 
is less than $5000.00 or as established by 0E0 (Office of 
Economic Opportunity). 
Limitations of the Study 
This study was limited to data collected by the writer from 
parents of children who had been tested and labeled as children with 
learning disabilities, behavior disorders, and the mentally retarded. 
These children were being mainstreamed at a selected school. A 
limited number of subjects participated in this study because only 
one selected school was used. 
The major limitations imposed upon this study were the validity 
of the responses by the subjects, due largely to the fact that atti¬ 
tudes are subjective, and the questionable validity of the instru¬ 
ment used. Therefore, it is assumed that the attitudes reported here 
were probably true at a given time. 
Locale of the Study 
This study was conducted in a selective neighborhood in metro¬ 
politan Atlanta, Georgia and its neighboring school. 
Description of Subjects 
Fifty (50) black parents whose children had either learning 
disabilities, behavior disorders or mentally retarded were the 
subjects used in this study. 
Methods of Research 
A survey was administered to the subjects in order to determine 
their attitudes toward the mainstreaming of their children. The 
subjects had a choice of five responses. The frequency of each 
response was converted into a percentage for tabular analysis. 
The attitudes are reported and described as fully as possible in 
this thesis. 
Organizational Steps 
The operational steps employed in conducting this study were 
as follows: 
1. Permission to conduct the study was obtained from the 
proper officials. 
2. The related literature was reviewed, summarized and 
organized for presentation in this thesis. 
3. An instrument was constructed in the form of a survey. 
4. Three persons were trained for interviewers to assist 
in administering the instrument. 
5. All subjects were administered the survey. 
13 
6. The data was analyzed and interpreted in accordance with 
the purposes. 
7. The findings, conclusions, implications, and recommendations 
derived from this study are included in this thesis. 
Summary 
Chapter I directs attention to the following aspects of this 
study: (a) the definition of the problem as it relates to the 
study, (b) the justification of the study as a desirable and 
legitimate concern in the field of education, and (c) designing 
and validating a model to survey the attitudes of parents of 
handicapped children toward mainstreaming. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Chapter II directs its attention to the examination of the 
literature relevant to the reserach in the following areas of 
mainstreaming : 
(1) The integration of Handicapped Children into 
regular classes 
(2) The attitudes of parents toward mainstreaming 
Before the passing of new legislation for the handicapped, 
Public Law 94-142, (1975), integration was used to describe the 
placement of handicapped children into regular classes. After the 
passing of this law, the words integration and mainstreaming have 
been used interchangeably. 
In search for literature pertinent to this study, the writer 
discovered that investigations into the attitudes of parents of 
handicapped children toward mainstreaming was limited. Also, the 
majority of literature on the integration of handicapped children 
v/as pertaining to the mentally retarded. 
The Education Index, The Exceptional Child Education Resources, 
and the Eric Search were the major sources for the books, articles, 
and periodicals reviewed. Emphasis was placed on materials pub¬ 
lished in the time period of 1965 - 79. 
14 
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The Integration of Handicapped Children 
Into Regular Classes 
The process of integrating handicapped children into regular 
classes is a process that is the concern for administrators, educators 
and all persons concerned with the total development of children. 
Grosenick,^ in his research on integration of exceptional 
children into regular classes, found that there are a multitude 
of variables affecting the successful placement of exceptional 
children into regular classes. Two of these variables bear parti¬ 
cular attention. One variable is the length of stay in the special 
class. Rehabilitation personnel refer to this problem as the 
syndrome of institutionalism. In practice, this means that the 
longer a person remains in the special class, the less chance of 
his wanting to leave or plan for a future outside of the special 
placement. Translated into special education jargon, this suggests 
that integration into the regular setting may become more difficult 
with the increasing length of stay within the special class. A 
second variable closely related to the re-education and reintegration 
of exceptional children is providing experiences that are an integral 
part of everyday functioning in the "outside world". Although this 
Judith Grosenick, "Assessing thé Réintégration of Exceptional 
Children Into Regular Classes," Teaching Exceptional Children 2 
(1970): 113-119. 
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difficulty is perhaps more characteristically encountered in seg¬ 
regated special education placement, it certainly cannot be 
overlooked by the special teacher located within the regular school 
system. 
Grosenick further states that if the exceptional child is to 
be successfully resettled, a set of experimental practices in a 
regular setting must be provided in the special class. Such exper¬ 
iences may include practiced fire drills, independent use of free 
time, and appropriate behavior. In essence, for subsequent 
adjustment to be successful, the special teacher must be aware of 
the behavior expected and experiences encountered in the regular 
class environment receiving the child. The child must be given 
the opportunity to learn these behavior patterns so they become a 
part of his functional behavior. 
Manzêtti,'*' during his evaluation of the mainstreaming programs 
in the state of Michigan, sent out questionnaires to 116 coordinators 
of Special Needs Projects of Michigan to assess the effectiveness of 
mainstreaming handicapped children throughout the state. The 
purposes of the survey were: 
1. To obtain information about the institutions that were 
mainstreaming. 
Edward T. Manzetti, An Evaluation of Mainstreaming in 
Educational Programs in the State of Michigan. Michigan State 
University, East Lansing College of Education, September 1976. 
2. To ascertain which program areas were available and the 
number of handicapped students that were enrolled in these programs. 
3. To ascertain the types of support systems that were being 
used for mainstreamed classes and the function of the special 
education personnel. 
4. To determine the types and number of handicapped students 
that were being mainstreamed. 
5. To investigate the types of teacher training programs 
that were being used and the experiences of the regular classroom 
teacher. 
6. To determine the problems encountered into mainstreaming. 
Manzetti's findings concluded the following: 
1. That the educable mentally retarded were mainstreamed 
the most, while the emotionally disturbed and the learning 
disabled were mainstreamed the least. 
2. That the majority of regular classroom teachers had 
received some training to help them in working with handicapped 
students. 
3. That the parents of handicapped students and special 
education staff tend to be more supportive of mainstreaming while 
regular teachers and parents of "normal" students tend to be the 
least supportive of mainstreaming. 
Meisels study on the integration of young learning disabled 
and emotionally disturbed children into the regular classroom 
reports that the integration into a classroom is an effective 
educational setting for many young mildly or moderately handi¬ 
capped children. The success of this integration, however, rests 
generally on two conditions. First, the mainstreamed classroom 
must be modified in terms of structure, teacher behavior, and 
expectation, and parent-teacher relationships. Secondly, since the 
regular classroom program may be unable to meet all the behaviorally 
disordered child's needs, the addition of clinical or therapeutic 
personnel should be carefully considered. 
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Bandura , in his study of integrating emotionally disturbed 
children into the regular classroom, found that the integrated 
classroom offers emotionally disturbed children opportunities to 
interact with positive role models as well as occasions to serve 
as positive models for other children. Bandura found that under 
certain circumstances negative behavior is modeled more readily 
and more frequently than positive behavior. This'is one reason 
classrooms composed entirely of behaviorally disordered children 
^S. J. Meisels, "First Steps in Mainstreaming", Young 
Children 33 (1977): 4-13. 
2 
A. Bandura, Aggression : A Social Learning Analysis 
(Englewood Cliffs, New Jersey: Prentiss-Hall, 1973). 
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may frequently have a negative impact on the children enrolled. 
Bandura's study further brought out that other researchers have 
shown that with systematic planning, and exposure of the special 
needs of children to positive nonhandicapped, role models will 
result in a marked increase in socially positive behavior on the 
part of special need children. The integrated classroom, with 
its focus on normality and on "typical" behavior, is thus capable 
of providing emotionally disturbed children with experience with 
positive peer models. 
Peterson^ did a study to test the hypothesis that children 
should be in integrated classes because nonhandicapped children 
constitute more effective models for children than the handicapped. 
Peterson used twenty-nine (29) subjects for this study from 
the morning and afternoon kindergarten classes of an elementary 
school in Dekalb, Illinois. The handicapped were children who 
showed serious delays in development according to the Denver Devel¬ 
opment Screening Test. Subjects consisted of fourteen (14) handicapped 
and fifteen (15) nonhandicapped children (15 males and 14 females). 
The major finding of the study was that both nonhandicapped 
and handicapped children were more likely to imitate a non¬ 
handicapped peer than a handicapped one. This result does not appear 
Candid Peterson, "Peer Imitation by Nonhandicapped and 
Handicapped Kindergarten Children," Exceptional Children 43 (1977): 
223-24. 
20 
to be due to the nonhandicapped child's greater ability to perform 
the behavior to be imitated, since the two types of models did not 
differ in the accuracy of their demonstration. Nor was it due to 
the influence of popularity on imitation, since the sociometric 
measure used showed nonhandicapped and handicapped children. Thus, 
the results support the hypothesis that nonhandicapped children 
constitute the most effective models for both nonhandicapped and 
handicapped children. In conjunction with earlier studies that 
compared handicapped elementary school children in regular and 
special classes, the results of this study favor integrated classes. 
Sociometric studies generally have found educable mentally 
retarded pupils in regular classes to be accepted less often and 
rejected or isolated more often that their nonretarded classmates. 
The authors, Lapp and Miller^, found only two studies in which 
educable children were not reported to be actively rejected in 
regular classes; however, in each of these studies, educable 
children were reported to be less accepted than other children. 
Lapp and Miller found that educable children were tolerated, not 
sought out, and tended to be more passive than active in the regular 
classes. They also found that regular class children tended to be 
"mildly" accepting of educable children but to be more accepting of 
children with average and superior intelligence. 
V. Lapp and K. Miller, "Social Status and Socioemphatic 
Difference Among Mentally Superior, Mentally Typical, and Mentally 
Retarded Children", Exceptional Children 23 (1956): 114-119. 
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In a paper that explores the implications for teacher train¬ 
ing by mainstreaming behavior disordered children, Fink^ notes 
several advantages of special class placement which should not be 
abandoned in the movement toward mainstreaming. The advantages are 
called the Three R's of special education. In Fink's terms, he 
explains the advantages of the Three R's of Special Education as 
follows: "Respite" occurs when the child is enrolled in a special 
class and is actually experiencing the tension, stress and dis¬ 
comfort which placed him there; as the child's developmental 
skills and adequate behavior patterns increase, the "repair" of 
the individual is taking place; finally, all these experiences 
help to bring about the "renewal" of the child's behavior and 
development. Fink further feels that the Three R's of Special 
Education should be carry-over to the regular classroom. 
The quality of respite in the mainstreamed classroom overlaps 
with that of repair. In the integrated classroom, the behavior 
oriented child may have opportunities to be exposed to corrective 
emotional experiences. The provocative child may discover that not 
all adults react with rejection and anger to his or her behavior. 
The child with little basic trust may find adults who are responsive 
A. H. Fink, "Implications for Teacher Preparation," in 
Mainstreaming Emotionally Disturbed ChiIdren, eds. A. J. Pappanikou 
and J. L. Paul (Syracuse, New York: Syracuse University Press, 
1977), p. 22. 
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and who can be involved in reciprocal relationships. The depressed 
child may be stimulated by the affective investment of non-disabled 
children. These experiences offer an opportunity for emotional 
repair to young disturbed children. 
Gallagher'*’ addresses himself to one of the major problems 
involved when children are placed in special classes: the difficulty 
of reentering children in regular classes after they have been placed 
in special situations. He proposed as a solution a special education 
contract, which he describes as follows: 
Placement of elementary school age mildly retarded or 
disturbed or learning disabled children in a special 
education unit would require a contract, signed between 
parents and educators, with specific goals and a clear 
time limit. The contract should be a maximum of two 
years and would be nonrenewable, or renewable only 
under a quasi-judicial type of hearing, with parents 
represented by legal or child advocate counsel. The 
contract, composed after a careful educational diagnosis, 
would commit the special educational personnel to 
measurable objectives that would be upgraded on a six 
month interval.2 
3 
Christoplos takes the view that the goals of integrating 
exceptional children into regular classes is currently receiving 
favorable attention. Financial necessity and disappointing results 
from special or segregated classes have been instrumental in 
. J. Gallagher, "The Special Education Contract for Mildly 
Handicapped Children", Exceptional Children 38 (1972): 527-535. 
2Ibid. 
3 
Florence Christoplos, "Keeping Exceptional Children in 
Regular Classes", Exceptional Children 37 (1971): 745-749. 
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initiating this trend. An additional justification is that broadly 
heterogeneous classes are a means for children to develop respect 
for all persons and for the dignity of human life. Ability segregated 
classes are believed to have detrimental effects on both the feelings 
of exceptional children about themselves and of others toward them. 
It is hoped that the alternative of heterogeneous classes, in which 
models of respect and consideration toward a variety of individuals 
may be observed and reinforced frequently, may develop mutual and 
self respect more effectively. 
A final, but by no means minor, purpose in having ability 
integrated classes is the growing awareness of the need for curricula 
relevant to and reflective of human variability rather than of 
artificial norms and averages. General education is expected to 
allow for the meaningful inclusion and appreciation of ethnic, 
racial, sexual, physical and ability variations without judgements 
about which course or method of study is more desirable. Christoplos 
believes that individual differences are not to be viewed as deviations 
from the norm but as the basis on which the content and methods of a 
school curricula are to be built. 
Stromer"*" states that placement of mildly handicapped children 
Robert Stromer, "Remediating Academic Deficiencies in 
Learning Disabled Children," Exceptional Children 43 (April, 
1977): 432-440. 
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in the public school framework has long been a subject of investigation 
among special educators. Stromer viewed studies which proved to 
heighten the controversy by displaying data which purport to disprove 
the academic efficasy of special class placement for the mildly 
handicapped. Among the more serious criticisms of most of these 
studies was the idea that, while administrative arrangements were 
considered, no specification of curriculum or methodology within 
either the regular or the special classes were made. 
Hammons'*' stated, during his research on integration of 
special classes, many writers had called for the abolishment of 
all special classes, for the total integration of all handicapped 
children into the regular class, and for all the special educators 
to assume the role of a teacher educator. By a teacher educator, 
Hammons means that special teachers should help régulai’ classroom 
teachers identify and instruct handicapped children. The effec¬ 
tiveness of such alternatives is suggested, but it appears to be 
based on hints and suppositions. Hammons did not find sufficient 
research to substantiate the comparatively greater effectiveness 
of these suggested alternatives. He further states that integration 
cannot survive unless there is a suitable educational program 
for those entering. 
G. W. Hammons, "Educating the Mildly Retarded: A Review", 
Exceptional Children 38 (1972): 365-530. 
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Valletutti did research on integration of special children 
in resource room settings. He found that there was a widespread 
administrative trend in special education to provide services for 
exceptional children in resource rooms while they are being 
mainstreamed into regular educational classes. He found that this 
arrangement had been incorporated in many school districts without 
substantiated evidence for its employment. Valletutti found that 
the children's improvement in the resource room did not generalize 
to improve their regular classroom performance. 
2 
Libby proposed a new model for special education services 
which he called A Training Model for Special Education. The 
training model is an alternative to the special services model 
presently used. It suggests that the role of the special educator 
should be changed from a child-centered role to a teacher—centered 
educator role; primarily, the special educator should train regular 
classroom teachers to deal with children's problems in the regular 
class. For the most part, special educators would no longer provide 
direct services to exceptional children, but rather all services to 
children would be provided by regular classroom teachers working 
P. Vallentutti, "Integration vs. Segregation: A Useless 
Dialectic", Journal of Special Education 3 (1953): 405-408. 
2 
M. S. Libby, "A Training Based Model for Special Educators", 
Exceptional Children 37 (.1971): 745-749. 
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under the tutelage of special educators. Libby concluded by stating 
that the proposed training based model is not specific with regard 
to program content, teacher skills, or change strategies, rather, a 
vehicle that can be used to provide direct services. 
Snyder’s^ study of "Mainstreaming Settings at the Early 
Childhood Level" reveals that retarded children function more 
successfully in an integrated class than a self-contained class 
because the nonretarded classmates serve as effective models for 
the retarded children, and that the interaction of retarded children 
with nonretarded children reinforces social behavior as well as 
skills in other areas of development. Snyder believes that peer 
imitation is probably the most common justification for early 
integration. 
2 
Simon and Gillman reported on a study in which four handi¬ 
capped children were mainstreamed by the Child Development Center 
in New York. The study indicated that in order for mainstreaming 
to be successful, there are specific factors that must be considered 
when planning a program integrating handicapped and nonhandicapped 
children. The findings suggest that the following factors are 
important in order for mainstreaming to succeed: 
‘''Lee Snyder, "Integrated Settings at the Early Childhood Level: 
The Role of Nonretarded Peers", Exceptional Children 43 (February, 
1977): 262-269. ’ 
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(1) Preparation of staff is a key issue. 
(2) Discussion of the functional limitations and causes of 
the handicap should precede school integration. 
(3) Recommendations for specific children should be shared 
prior to the onset of mainstreaming. 
(4) Concrete guidelines on how to work with handicapped 
children should be included in the orientation sessions. 
(5) Continuous communication between the staff of the two 
programs is vital. 
In essence, Simon and Gillman reported that mainstreaming 
can work successfully if extensive and thorough preparation is done. 
The Attitudes of Handicapped Parents 
Toward Mainstreaming 
It is a well established historical fact that the attitudes 
of individuals have won or lost more battles, games, and programs 
than any other single factor or combination of factors that man can 
gather together. For the mainstreaming of handicapped children to 
work successfully, the parental attitude toward this process is of 
great importance. 
Newmann and Harris^ did a study of the attitudes of 206 
parents, administrators, and teachers toward programs and teaching 
Elizabeth Newmann, M. Harris, and A. Christine. Comparisons 
of Attitudes Toward Mainstreaming Children with Special Needs. 
(Sacramento, California: California State Department of Education, 
1978) . 
28 
techniques for handicapped children with particular emphasis on 
attitudes regarding mainstreaming. The study focused on two 
independent variables, (1) the program the respondent was assoc¬ 
iated with and (2) the role the respondent played in that program. 
Three types of responses were measured, acceptance of the main¬ 
stream concept, views on what constituted effective resource 
help for mainstreaming and attitudes toward teaching techniques. 
The findings indicated that (1) parents were more concerned about 
the adjustment of handicapped and nonhandicapped children in the 
mainstreamed classroom than educators, (2) that compared to regular 
educators, special educators were more likely to favor the use of 
play as an educational tool, and (3) little discrepancy was found 
between resource receivers and resource providers in their per¬ 
ceptions of the utility of specific types of resource assistance. 
Risley^ in his research on the attitudes of parents toward 
the mainstreaming of retarded children concluded the following: 
(1) In researching the attitudes of parents of children in 
integrated and self-contained classes, Risley found there was 
significant differences in the attitudes of parents toward their 
children's relationship with other students. Parents who had 
children in integrated classes reported that their children had 
Gary W. Risley, The Effects of Mainstreaming and Self- 
Contained Education for Mentally Retarded Students (Sacramento, 
California: California State Department of Education, 1977). 
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more friends that were not retarded than friends who were retarded. 
Whereas, parents who had children in self-contained classes re¬ 
ported that most of their children's friends were mentally retarded. 
(2) Risley's research revealed also that there was significant 
difference among the parents in such areas as confidence in the 
educational programs of their children, knowledge of their child's: 
handicap, and their memberships in associations for parents of 
handicapped children. 
Coy's'*’ research examined the attitudes of parents toward the 
effects of the integration of severely handicapped children in 
regular Preschool Headstart and Child Development Programs. Examined 
were the effects of integrating fourteen trainable mentally retarded 
students (three to five years old) into regular preschool programs. 
Nine questionnaires measuring attitudes and behavior were completed 
by parents. The parents in the experimental group showed a positive 
gain in attitude toward integration, and the parents in the control 
group showed a decline in attitude toward integration. 
2 
Dunst investigated parent attitudes toward contrasting early 
Michael Coy, The Effects of Integrating Young Severely Handi¬ 
capped Children into Regular Preschool Headstart and Child Development 
Programs. (Sacramento, California: California State Department of 
Education, 1977). 
2 
Carl J. Dunst, "Attitudes of Parents with Children in Con¬ 
trasting Early Education Programs", Mental Retardation Bulletin 4 
(Winter, 1976): 120-132. 
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education programs for the handicapped. He conducted a questionnaire 
survey of forty-five parents to determine whether parental attitudes 
toward integration of handicapped and nonhandicapped infants and 
toddlers differed among those who had their children in either inte¬ 
grated or segregated programs. The results indicated that parents of 
both handicapped and nonhandicapped children in an integrated program 
responded more favorably to sixteen of the eighteen questionnaire items 
representing what were considered measures of positive attitudes. 
Parents whose children were involved in segregated programs not only 
responded less favorably toward integration but also expressed 
negative stereotype beliefs on items assessing such attitudes. 
Cohen's'*' research showed that parents favored mainstreaming 
of their handicapped children because mainstreaming provided 
alternatives for handicapped children to maximize their opportunities 
for getting the best possible education and helped them lead as 
full a life as their capabilities allow. 
2 
Karnes stresses in his book on mainstreaming the importance 
of involving parents of handicapped children in school activities 
to ensure successful mainstreaming programs. From a survey of 
^"Shirley Cohen, "Improving Attitudes Toward the Handicapped", 
Education Forum 42 (November, 1977): 9-20. 
2 
Merle B. Karnes, "Mainstreaming Parents of the Handicapped", 
Exceptional Parent 95 (October, 1977): 90-91. 
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ninety-six handicapped children's parents, he concluded the following: 
(1) Parents of handicapped children involved in school 
activities favored mainstreaming over those parents 
who were not involved. 
(2) Close parental involvemènt programs stimulate regular 
and special teachers to work better with the students. 
(3) Interpersonal relationships between parents, students 
and teachers were increased. 
Plummer’s"'- study involved sixteen elementary handicapped students 
to determine whether they could learn normal classroom behavior 
through the single treatment variable of exposure to the regular 
classroom environment of normal peers. The following observations 
were recorded at five intervals throughout the year - systematic 
observation of the child's free play and verbal interaction, inde¬ 
pendence in groups, direction following, and incidence of bizarre 
behavior. 
Along with Plummer's study of the sixteen handicapped students, 
parents and teachers' attitudes were assessed. Among Plummer's findings 
were that ther'e was a trend in free play interaction situations away 
from unoccupied behavior and toward playing with other children. 
There were significant increases in the verbal interactions in 
response to questions. And, the attitudes of both parent and 
teachers were positive toward the children's involvement in regular 
classes. 
Bonnie Ann Plummer, 
(Sacramento, California: 
1978) . 
Integration of Handicapped Children. 
California State Department of Education, 
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Professionals recognized that parents of handicapped children 
have more positive attitudes toward the mainstreaming of their 
children when they are involved in the educational planning of 
their children, according to Kroth.^ 
Kroth, in his study of parental involvement, concluded that 
teachers working with parents of exceptional children may be one 
of the most important and significant activities that educators 
can engage in. 
With the passing of Public Law 94-142, parents as well as 
teachers need to learn how to confer with each other. Some special 
educators have started programs to teach parents how to work more 
effectively with their children, how to become active participants 
in appraisal and review committee meetings and how to prepare for 
conferences. The assumption is that the more parents know about 
educational techniaues and procedures, the more favorable their 
attitude will be toward mainstreaming and the total educational 
process in general. 
2 
Rosen states that parents' attitudes are not very favorable 
toward the mainstreaming of their handicapped children because they 
are familiar with the due process procedures. 
^R. Kroth, Communicating with Parents of Exceptional Children. 
(Denver: Love, 1977). 
2 
Sylvia Rosen, "Special Education and the Future" (Reslon, 
Virginia: Council for Exceptional Children, 1975). 
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In some states, it seems these consultation procedures are not 
yet in wide use. On the surface, it appears that a lack of familiarity 
with the procedure and the use of old patterns of behavior and 
placement of handicapped children accounts for the unfavorable 
attitudes. Rosen feels that parents have this negative attitude 
because they are not accustomed to participating in making educational 
decisions and they may need some education in their rights to do so. 
With time, it is felt that the consultation and due process procedures 
will become the customary avenue for parents to share with educator 
the responsibilities for determining not only individual programs 
but school policies as well. Today, mainstreaming is increasingly 
becoming a reality in school systems throughout the country. Yet, 
little attention has been given to the serious question of how to 
improve the parents 1 receptivity to the mainstreaming of their 
children. 
Cohen^ feels that direct contact is of critical importance 
in improving parents' attitudes. Situations in which direct contact 
will probably lead to more cooperation in reaching common objectives 
are suggested. This can be done through workshops, discussion 
groups, conferences and various courses. While formal courses often 
do little to change the affective component of attitudes, they may 
influence the behavioral tendencies of the parent. 
Shirley Cohen, "Improving Attitudes Toward the Handicapped", 
Exceptional Children 53 (March, 1978): 16-19. 
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Ahr believes that parents can develop positive attitudes 
toward mainstreaming if administrators and educators: 
(1) Provide some type of in-service training that will 
acquaint them with the mainstreaming process . 
(2) Have parents take an active part in various school 
related programs. 
Ahr further believes that children develop their attitudes 
and behavior patterns from their parents, and therefore it is 
important that parents develop a positive attitude toward main- 
streaming. - 
Summary and Conclusions 
A summary of the literature pertinent to this study may 
be found in the statements below: 
1. Many researchers blame the failure of the integration 
of handicapped children into regular classes on the lack of planning 
and insufficient preparation of teachers and parents. 
2. A major factor contributing to the success of main- 
streaming is the involvement of parents in school activities. 
3. Programs for the success of the integration of handi¬ 
capped children stress a variety of different features. 
Edward Ahr 
(1976): 76-81. 
"The Mainstreaming of Parents", Parent Handbook 23 
4. No one program has been found that will meet the needs 
of all exceptionalities. 
5. Additional research into the area of parental attitudes 
toward mainstreaming of handicapped children is needed. 
CHAPTER III 
METHODS AND PROCEDURES 
This chapter includes the general procedures of the research. 
The plan of treatment includes: 
1. The instrument 
2. Locale of the study 
3. Description of subjects to be used 
4. Selection of interviewers 
5. Administration of the instrument 
The Instrument 
The Hudson Parent Inventory Form (see Appendix B) was the 
major instrument used in collecting data for this study. This 
Inventory Form was designed by the writer (1979) to survey the 
attitudes of Parents of Handicapped Children toward mainstreaming 
The development rests on the assumption that the attitudes of 
parents are a major factor in the successful mainstreaming of 
children. 
The instrument was composed of two parts. Part I was 
general information about the parent. Part II was composed of 
four components that were selected for their potentials to aid 
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in reaching the goals of the survey. The four components were: 
1. Administration and Staff 
2. Instruction and Instructional Materials 
3. Student-Teacher Relationships . 
4. Relationship with Other Students 
The Administration and Staff, Student-Teacher Relationships, and 
Relationship with Other Students were components selected to aid 
in surveying the attitudes of the parents to help develop positive 
attitudes of parents and students in the affective areas. The 
Instruction and Instructional Materials component was selected to 
survey the attitudes of the parents to assist in raising the level 
of cognitive skills of the handicapped children involved. All 
components were selected for the one to one relationship inherent 
in implementing them. Although each of the components was selected 
for one particular function, it was easy to see how the components 
were inter-related. The components of the instrument were selected 
basically to aid administrators and educators to plan a more 
effective and acceptable mainstreaming program. An additional 
form (see Appendix C) was used with the survey instrument which 
gives a profile of each exceptional student. 
Locale of the Study 
The study was conducted in a low socio-economic neighborhood in 
metropolitan Atlanta, Georgia. This neighborhood was selected 
because of the uniqueness of the elementary school located in 
the community. The school was selected because of the following 
features : 
1. It is a Title I school which receives Federal funds 
for remediation programs in Reading and Mathematics. 
2. It houses more special education classes than any 
other school in the area, i. e., three self-contained 
learning disability classes, three behavior disordered 
classes, one interrelated resource class, one mentally 
retarded resource class, and one speech class. There 
were seventy-five ( 5) students enrolled in the 
special education program. 
3. There are regular classes for kindergarten through 
grade seven. 
Description of Subjects 
The subjects for the study were fifty (50) black parents, 
ten males and forty females, of children who had either learning 
disabilities, behavior disorders, or were mentally retarded and 
had been mainstreamed into the regular classroom. Each parent 
had children who were in one of the elementary grades, one through 
seven, and ranged in age from six through thirteen. Each child 
had been in the speech education program from one to four years 
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and was mainstreamed into regular classes from one to five hours 
a day. The ages of the parents ranged from twenty (20) to 
fifty-two (52). Of the fifty (50) subjects, sixteen had mentally 
retarded children, sixteen had behavior disordered children, and 
eighteen had children with learning disabilities. 
Selection of Interviewers 
The interviewers were two (2) Atlanta Public School Teachers. 
Each teacher worked at the school in which the research project 
was conducted. Each teacher was familiar with the children and 
the parents selected for the research. The two (2) teachers had 
at one time or another taught most of the children. One has 
an Educational Specialist Degree in Learning Disabilities and 
has taught learning disabled children for four years. The other 
teacher has a Masters Degree in Psychology and has teaching 
experience of fifteen years. 
The teachers met with the writer two days for one hour 
sessions to receive instructions for administering the survey. 
The teachers were trained by the writer in the administration of 
the interview - survey and were provided with a list of suggestions 
(see Appendix D). 
Administration of the Instrument 
All the interviews were conducted from Monday through Friday 
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during the weeks of February nineteenth (19) to March ninth (9), 
1979, between the hours of twelve and six-thirty. Twenty-three 
(23) parents were interviewed at the school. Twenty-seven (27) 
parents who were unable to meet at the school were interviewed 
at their home. 
Prior to the interview with the parents, the interviewers 
did the following: 
1. Explained the survey form. 
2. Gave a brief summary of the importance of the survey. 
3. Explained how the parents' attitudes would aid 
administrators and educators in planning more 
effective mainstreaming programs for their children. 
Each interviewer read the questions to the parent and checked 
the appropriate responses. Upon the completion, all survey forms 
were returned to the writer, and the data were prepared for analysis. 
CHAPTER IV 
METHODOLOGY, PROCEDURES, AND FINDINGS 
This chapter consists of two sections. The first section 
contains a discussion of the research methodology and the research 
design rationale. The second section presents the research results 
as an analysis of the research findings. 
Research Methodology 
The research methodology used in this study was a Descriptive 
Survey Research Technique, utilizing the personal interview format - 
a survey questionnaire. Survey research, as an educational and socio¬ 
logical investigation technique, has been used for many years 
(Campbell, 1953). 
The survey technique is traditionally used with large samples 
but is also valid with small sample populations (Kirk, 1964). Survey 
research specially assesses the characteristics, attitudes and 
beliefs of various populations. When combined with the personal 
interview, the research approach provides for an accurate scientific 
technique for determining educational and sociological opinions and 
attitudes. Research surveys are particularly valuable in assessing 
applied educational problems. 
Research Design Rationale 
In view of the nature of the research problem, determining 
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the attitudes of parents of handicapped children toward the 
mainstreaming of their children, the investigation determined that 
an Exploratory Research Design utilizing dependent and independent 
variables was unnecessary and inappropriate. Further, since the 
study did not require the manipulation of an independent variable, 
the formulation of statistical hypothesis was also inappropriate 
as a research design function. 
This study utilized a Descriptive Inventory Study Design. 
The descriptive inventory study seeks to determine "what is" rather 
than to predict results or relationships. The study data is pre¬ 
sented in tabular form, showing percentages of positive, negative, 
and don't know attitudes of parents of handicapped children toward 
mainstreaming. Following each table of results, the writer presents 
an analysis of variance table with "F" ratios for each of the four 
research variables, which are attitudes toward: 
(1) Administration and Staff 
(2) Instructions and Instructional Materials 
(3) Student - Teacher Relationships 
(4) Relationships with Other Students 
The components of the research design were selected for their 
characteristics which would explore the attitudes of parents and 
their perceptions of their children's attitudes in the affective and 
cognitive areas as they relate to the four variables. 
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Research Results 
The initial examination of the overall study results of 
parents attitudes toward all four (4) variables, indicates that 
parents of handicapped children were more positive toward the 
administration and staff of mainstreaming programs than either of 
the other three variables, as shown in Table 1. 
TABLE 1 
THE OVERALL PERCENTAGES OF ATTITUDES 
OF PARENTS OF HANDICAPPED CHILDREN 
TOWARD MAINSTREAMING 
Variable Positive Negative Don’t Know 
Administration and 
Staff 
73% 25% 2% 
Instruction and Instruc¬ 
tional Materials 
58% 36% 6% 
Student - Teacher 
Relationship 
53% 44% 3% 
Relationships with 
Other Students 
53% 44% 3% 
Eighty (80%) percent of all parents surveyed indicated that they 
had been included in the planning of their children's educational pro¬ 
gram. In addition, ninety-two (92%) percent of all parents surveyed 
indicated that they had been informed of their child's placement in a 
regular classroom. 
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When asked the question concerning the qualifications of 
their child's classroom teachers, eighty-two (82%) percent of the 
parents responded positively. It is interesting to note, however, 
that over half (52%) of the parents did not feel that the régulai' 
classroom teacher enjoyed having handicapped children in his/her 
class. On the contrary, a significant majority, ninety-six (96%) 
percent of the parents indicated that the special teacher enjoyed 
having the handicapped child in his/her class. These results would 
seem to suggest that parents believe the teachers' attitudes toward 
handicapped children are influenced by their educational training 
and background. A closer look at the study data (see Table 2) 
provides a more detailed analysis of exactly which group of parents 
felt positive or negative toward Administration and Staff of 
mainstreaming programs. 
TABLE 2 
THE PERCENTAGES OF ATTITUDES OF PARENTS OF 
HANDICAPPED CHILDREN TOWARD ADMINISTRATION 
AND STAFF 
Parents of Positive Negative Don't Know 
Behavior Disordered 66% 33% 1% 
Mentally Retarded 86% 13% 1% 
Learning Disabled 68% 30% 2% 
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That is, do the attitudes of parents of Behavior Disordered (BD) 
Children, Mentally Retarded (MR) Children and Learning Disabled 
(LD) Children differ significantly from each other? The analysis 
of the data shows that they do not (see.Table 3). 
TABLE 3 
AN ANALYSIS OF VARIANCE OF PARENTS OF 
HANDICAPPED CHILDREN ATTITUDES TOWARD 
ADMINISTRATION AND STAFF 
Sum of Squares DF Mean Square F Signif. of F 
0.312 2 0.156 0.721 0.492 
0.312 2 0.156 0.721 0.492 
0.312 2 0.156 
10.187 47 0.217 
10.500 49 0.214 
P 7.05 
Nevertheless, eighty-six (86%) percent of the parents of Mentally 
Retarded Children felt positive about Administration and Staff. 
In analyzing the parents' attitudes toward Instruction and 
Instructional Materials, thirty-six (36%) percent of the parents 
felt that the Instruction and Instructional Materials failed to 
meet the needs of their children (see Table 1) and six (6%) percent 
indicated they were unsure. 
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TABLE 4 
THE PERCENTAGE OF ATTITUDES OF PARENTS OF 
HANDICAPPED CHILDREN TOWARD INSTRUCTION 
AND INSTRUCTIONAL MATERIALS 
Parents of Positive Negative Don't Know 
Behavior Disordered 57% 34% 9% 
Mentally Retarded 68% 31% 1% 
Learning Disabled 51% 46% 3% 
Although the data (see Table 4) show that all three groups of parents 
surveyed were only slightly positive in their attitudes toward 
Instruction and Instructional Materials, closer examination of the 
data established a very clear understanding of exactly what the 
parents objected to in relation to Instruction and Instructional 
Materials. Parents' responses to survey and interview questions 
indicated that they felt that the special teacher was more respon¬ 
sive to both the handicapped child and his/her parent than was the 
regular classroom teacher. For example, when asked whether special 
or regular classroom teachers kept parents more informed of 
their children's progress, forty (40%) percent indicated that the reg¬ 
ular classroom teacher kept parents informed, while eighty-four (84%) 
percent felt that the special education teacher kept them informed. 
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When asked about the instructional supplies provided by the class¬ 
room teachers, only forty-two (42%) percent felt that the regular 
classroom teacher provided enough supplies. On the other hand, 
seventy (70%) percent indicated that the special classroom teacher 
provided ample supplies for handicapped children. 
TABLE 5 
AN ANALYSIS OF VARIANCE OF PARENTS OF 
HANDICAPPED CHILDREN ATTITUDES TOWARD 
INSTRUCTION AND INSTRUCTIONAL 
MATERIALS 
Sum of Squares DF Mean Square F Signif. of F 
0.951 2 0.476 1.936 0.156 
0.951 2 0.476 1.936 0.156 
0.951 2 0.476 
11.549 47 0.246 
12.500 49 0.255 
P 7 .05 
Although the Analysis of Variance (see Table 5) showed no significant 
differences between the attitudes of parents overall, the disparity 
between parents' attitudes toward special education teachers and 
regular teachers appears significant. 
In the area of Student - Teacher Relationships again, there is no 
significant differences between the attitudes of parents. Only 
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slightly more than half (53%) of the parents felt positive about 
how their children and teachers related. 
TABLE 6 
THE PERCENTAGE OF ATTITUDES OF PARENTS OF 
HANDICAPPED CHILDREN PERCEPTIONS OF 
THEIR CHILDREN'S ATTITUDES TOWARD 
STUDENT-TEACHER RELATIONSHIPS 
Parents of Positive Negative Don't Know 
Behavior Disordered 51% 44% 5% 
Mentally Retarded. 56% 42% 2% 
Learning Disabled 53% 45% 2% 
Here again, the recurrent patterns of parents feeling more 
positive toward special education teachers, but also indicated that 
special education teachers were more likely than regular teachers 
to allow their children to share in classroom duties. As Table 6 
shows, all three groups of parents were very consistent in their 
attitudes toward student-teacher relationships. However, the overall 
analysis of the parents' attitude showed no significant differences. 
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TABLE 7 
AN ANALYSIS OF VARIANCE OF PARENTS OF HANDICAPPED 
CHILDREN PERCEPTIONS OF THEIR CHILDREN'S 
ATTITUDES TOWARD STUDENT-TEACHER 
RELATIONSHIPS 
Sum of Squares DF Mean Square F Signif. of F 
0.661 2 0.330 1.313 0.279 
0.661 2 0.330 1.313 0.279 
0.661 2 0.330 1.313 0.279 
11.819 47 0.251 
12.480 49 0.255 
P 7 05 
The fourth area of study, Relationships with Other Students, 
revealed some very interesting results (see Table 8). The analysis 
of parent responses, although still less favorable toward regular class¬ 
room teachers, revealed that the classroom teacher is not the only 
school factor which they feel negatively about. Of the parents surveyed, 
seventy-four ( 4%) percent indicated that special education classrooms 
were more favorable for their children than were regular classrooms. 
Only forty (40%) percent of the parents felt that their children's 
classmates caused the children to have good feelings. Parents felt 
that their children would have more friends in the special (non-mainstreamed) 
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classroom than in a regular classroom. Examination of Table 8 shows 
that fifty-five (55%) percent of the parents of the behavior disordered 
children had negative feelings toward student Relationships with 
Other Students. The Analysis of Variance table (see Table 9) shows that 
the student's relationship with other students resulted in a significant 
difference in the attitudes of parents of behavior disordered, 
mentally retarded, and learning disabled children. From the results 
of Table 8, it can be indicated that the attitudes of the behavior 
disordered parents toward student relationships probably accounted 
for this significant difference. 
TABLE 8 
THE PERCENTAGES OF ATTITUDES OF PARENTS OF 
HANDICAPPED CHILDREN'S PERCEPTIONS OF THEIR 
CHILDREN'S ATTITUDES TOWARD RELATIONSHIPS 
WITH OTHER STUDENTS 
Parents of Positive Negative Don't Know 
Behavior Disordered 43% 55% 2% 
Mentally Retarded 64% 33% 3% 
Learning Disabled 53% 44% 3% 
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TABLE 9 
AN ANALYSIS OF VARIANCE OF PARENTS OF HANDICAPPED 
CHILDREN'S PERCEPTIONS OF THEIR CHILDREN'S 
ATTITUDES TOWARD RELATIONSHIPS WITH OTHER 
STUDENTS 
Sum of Squares DF Mean Square F Signif. of F 
1.834 2 0.917 4.110 0.023 
1.834 2 0.917 4.110 0.023 
1.834 2 0.917 4.110 0.023 
10.486 47 0.223 
12.320 49 0.251 
PL .05 
Summary 
Examination of the research data reveals a very close relationship 
between the attitudes of parents and the type of teacher. In short, 
parents surveyed felt that their children are better off in classes 
taught by special education teachers. Further, these parents feel 
that the special teacher is better prepared and more sensitive to 
the needs of the handicapped child than the regular teacher. Whereas 
the majority of parents surveyed felt they were well informed about 
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the educational program that their children were involved. One-fourth 
(25%) of the parents had a negative attitude and felt uninformed. 
The study results indicate that parents do not differ significantly 
in their attitudes toward mainstreaming based upon the nature of 
their child's handicap. The attitudes of behavior disordered parents 
pertaining to student relationships with other students is the one 
exception in this conclusion. 
Overall, the data suggests that parents of handicapped children 
are not totally sold on the mainstreaming concept. The data does not 
identify unequivocably what factors or variables have had the greatest 
impact on the attitudes of parents of handicapped children toward 
mainstreaming. 
CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
Chapter V directs its attention to a restatement of the 
purpose, methodology, and findings of the study. Also included 
in the chapter are conclusions based on the findings and recommen¬ 
dations for administrators and educators. 
Summary and Conclusions 
The primary purpose of the study was to develop and administer 
an instrument for surveying the attitudes of a selected group of 
parents of handicapped children - learning disabled, behavior 
disordered, and mentally retarded, toward mainstreaming. 
The instrument constructed by the writer consisted of two 
parts. Part I was General Information about the parent. Part II 
consisted of four components - (1) Administration and Staff, (2) 
Instruction and Instructional Materials, (3) Student - Teacher 
Relationship and (4) Relationship with Other Students. There was 
also an additional sheet to accompany the instrument which gave 
a profile of each handicapped child. 
A review of related literature indicated the following: 
(1) There should be more parental involvement programs, (2) there 
should be an on-going communication between educators and parents, 
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and (3) there should be continued research in the area of parental 
attitudes toward the mainstreaming of handicapped children. 
The subjects for the study consisted of a selected group 
of fifty (50) parents that had handicapped children who were 
being mainstreamed into regular classrooms. There were forty 
(40) females and ten (10) males. The parents resided in metro¬ 
politan Atlanta, Georgia. 
When the data collected from the administration of the 
instrument was analyzed, there was no significant difference 
found in the parents' attitudes toward Administration and Staff, 
Instruction and Instructional Materials, and Student - Teacher 
Relationships. However, there was a significant difference found 
in the parents' perception of their children's attitudes toward 
Student-Pupil Relationship. 
Implications 
The findings and conclusions of this study warrant the follow¬ 
ing statements of implications: 
1. The misconceptions of negative attitudes about main- 
streaming appear to be from lack of knowledge or communication 
between parents and educators. 
2. The need for more specially trained personnel in the area 
of behavior disordered children is needed. However, the upgrading 
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of the training of regular classroom teachers to accept and instruct 
these children is of great importance. 
3. It is not only important that educators are certain about 
what they are doing, but they should keep parents involved in the 
process of planning and operating various aspects of the schools' 
programs. 
4. The general attitude and techniques of the regular 
classroom teacher should be in keeping with the attitudes of 
the special education teacher, so that mainstreamed students 
will continue with the progress they have experienced in the 
special classroom. 
Recommendations for Administrators 
and Educators 
The effective education of children with handicapping 
conditions requires the teamwork of the entire professional staff 
if mainstreaming is to work and the attitudes of parents are to 
be positive. There are individual responsibilities that each 
member of the staff must meet if the program is to be successful 
and comply with the requirements of Public Law 94-142. 
School Administrators: 
1. Provide an atmosphere which is conducive to the successful, 
operations of programs for mainstreaming of the handi¬ 
capped . 
2. Provide as much financial support for programs for the 
handicapped as for regular programs. 
3. Inform all teachers within the school or school system 
of existing programs for the handicapped, their operation, 
and the expected outcome. 
4. Integrate the programs for the handicapped with other 
school programs to as great an extent as possible. 
5. Disseminate pertinent information to teachers and 
parents about mainstreaming. 
6. Provide preservice and in-service courses for teachers 
and parents on mainstreaming. 
7. Comply with all state school laws and state board of 
education regulations pertinent to mainstreaming for 
the handicapped. 
8. Provide parental involvement programs to help establish 
positive relationships between school and home. 
9. Change some of the educational practices and attitudes 
in school settings to make the concept of the least 
restrictive alternative a reality for mainstreaming 
success. 
Regular Classroom Teachers: 
1. Attain a functional knowledge of the characteristics of 
handicapped children. 
2. Maintain an educational environment appropriate to the 
diverse needs of children. 
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3. Maintain primary educational responsibilities for handi¬ 
capped children served by resource persons. 
4. Demonstrate and plan jointly with special teachers. 
5. Involve parents whenever possible. 
6. Keep parents informed of children's progress. 
Special Teachers: 
1. Share the responsibilities of all teachers to ensure 
that mainstreaming programs are an integral part of 
the school. 
2. Demonstrate a willingness to assist regular teachers. 
3. Inform and help prepare handicapped students and their 
parents for the mainstreaming processes. 
4. Provide optimal instructional program for identified 
handicapped children. 
5. Assist in the identification, diagnosis, and appropriate 
placement of children. 
APPENDIXES 
1. Appendix A 
2. Appendix B 
3. Appendix C 
4. Appendix D 
APPENDIXES 
- Letter of intent to conduct survey 
- Hudson Parent Inventory Form 
- Student Profile Sheet 
- Interview Suggestions 
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APPENDIX A 
1159 Mobile Street, N.W. 
Atlanta, Georgia 30314 
February 1, 1979 
Mr. J. B. Willingham, Principal 
Grove Park Elementary School 
3020 Evelyn Way, N.W. 
Atlanta, Georgia 30318 
Dear Mr. Willingham, 
At present, I am a student at Atlanta University, 
studying for an Educational Specialist degree in Special 
Education. For my research project, I would like to 
survey the attitudes of parents toward mainstreaming. 
I would like to use the parents of Grove Park's learn¬ 
ing disabled, behavior disordered, and mentally 
retarded students as my subjects. I would appreciate 




HUDSON'S PARENT INTERVIEW FORM 
Directions: This is a survey to determine how you feel about the mainstreaming of your child. 
Please answer all questions. You do not have to sign your name. 
General Information: 
1. Occupation  
(Check One) 
2. Age Range: 15-20  , 20-30  , 30-40 , 40-50  , 50 or above  . 
3. Marital Status: Married , Single , Divorce  Separated . 
4. Sex: Female , Male . 
5. Income (Yearly): 2,000.00 - 5,000.00  , 5,000.00 - 10,000.00  , 10,000.00 - 15,000.00 
15,000.00 - 20,000.00  , 20,000.00 and above . 
Administration and Staff: (Check one) 
Yes No 
1. Did anyone explain to you what was meant by 
mainstreaming? ( ) ( ) 
2 . Were you included in the planning of your child's 
educational program? ( ) ( ) 
3 . Were you told of your child's placement in a regular 
classroom? ( ) ( ) 
Most of Don't 
Always the Time Seldom Never Know 
4. Do you feel that the regular classroom teacher 
is qualified to teach your child? ( ) ( ) ( ) ( ) ( ) 
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Administration and Staff cont.: 
5. Do you feel that the special teacher is more 
qualified to teach your child? 
6. Do you feel that the regular classroom teacher 
likes having your child in his/her classroom? 
7. Do you feel that the special teacher likes 
having your child in his/her classroom? 
8. During conferences with the regular classroom 
teacher, do you understand what he/she is 
talking about? 
9. During conferences with the special teacher, 
do you understand what he/she is talking about? 
Instruction and Instructional Materials : 
1. Do you think that the regular classroom teacher 
meets the "needs" of your child? 
2. Do you think that the special teacher meets 
the needs of your child better than the regular 
classroom teacher? 
3. Do you feel that the regular classroom teacher 
keeps you informed of your child's progress? 
4. Do you feel that the special teacher keeps you 
more informed of your child's progress than the 
regular classroom teacher? 
5. Do you think that the regular classroom teacher 




the Time Seldom Never 
( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) 














Instruction and Instructional Materials cont.: 
6. Do you think that the special teacher works better 
with your child than the regular classroom teacher? 
7. Do you think the regular classroom teacher 
provides enough school supplies for your child? 
8. Do you think the special teacher provides more 
school supplies than the regular classroom 
teacher for your child? 
9. Do you feel the regular classroom teacher is 
telling you what your child is doing in class? 
10. Do you feel the special teacher is telling you 
more than the regular classroom teacher what 
your child is doing in class? 
11. Do you feel the regular classroom Teacher spends 
enough time instructing your child? 
12. Do you feel the special teacher spends more time 
instructing your child than the regular 
classroom teacher? 
13. Do you think the assignments given your child 
by the regular classroom teacher are too hard? 
14. Do you think the assignments given your child by 
the special teacher are too hard? 
15. Do you feel your child would get better instruc¬ 
tions from a regular classroom teacher? 
16. Do you feel that your child would get better 
instructions from a special teacher? 
17. Do you feel that your child should be placed 




the Time Seldom Never 
Don'- 
Know 
( ) ( ) ( ) ( ) ' ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ' ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 




Instruction and Instructional Materials cont.: 
18. Do you feel that your child should be placed 
in a special class all day? 
19. Do you think that the special teacher and the 
regular teacher work together in planning for 
your child? 
Student - Teacher Relationship 
1. My child's regular classroom teacher make 
him/her feel good. 
2. My child's special teacher makes him/her feel 
better than the regular classroom teacher. 
3. My child's regular classroom teacher lets 
him/her share in the classroom duties. 
4. My child's special teacher lets him/her 
share in the classroom duties more than the 
regular classroom teacher. 
5. My child likes to talk to his regular classroom 
teacher. 
6. My child likes to talk to his special teacher 
more than his/her regular classroom teacher. 
7. My child feels that he/she is graded fairly 
by his regular classroom teacher. 
My child feels that he is graded fairer by 






the Time Seldom Never 
Don '■ 
Know 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 




îîtudent - Teacher Relationship cent. : 
9. My child feels afraid to talk to his/her regular 
classroom teacher. 
10. My child feels afraid to talk to his/her special 
teacher. 
ReiL
a_tion£hip_W_ith Other Students : 
1. My child has many friends in his/her regular 
classroom. 
2. My child has more friends in his/her special 
class than the regular classroom. 
3. My child feels pushed aside and overlooked in 
his/her regular classroom. 
4. My child feels less pushed aside in his/her 
special classroom than in the regular classroom. 
5. My child's classmates in the regular classroom 
make him/her feel good. 
6. My child's classmates in the special classroom 
make him/her feel better than the classmates in 
the regular classroom. 
7. My child is teased a lot by his/her classmates 
in the regular classroom. 
My child is teased less by his/her classmates in 





the Time Seldom Never 
Don '■ 
Know 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) . ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
a> 
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Relationship with Other_Students cont^: 
9. My child's classmates in the regular classroom 
makes him/her feel sad. 
10. My child's classmates in the special classroom 
makes him/her feel less said than the classmates 
in the regular classroom. 
11. My child likes being in a regular classroom. 
12. My child likes being in a special class 
more than a regular classroom. 
(Check one) 
Most of Don't 
Always the Time Seldom Never Know 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) 




INFORMATION TO ACCOMPANY HUDSON'S 
PARENT INTERVIEW FORM 
Child's exceptionality  
Age ; Sex  
Grade  
How long has this child been receiving Special Education 
Services?  
Was this child ever in a Special Education class all day? 
. How long? . 
What class ? (Check one) 
(a) Behavior Disorder  
(b) Mentally Retarded  
(c) Learning Disabilities  
At present this child is receiving the following Special 
Education Services: (Check one) 
(a) Self-contained Behavior Disorder class  
(b) Self-contained Learning Disabilities class  
(c) Mentally Retarded Resource class  
(d) Interrelated Resource class  
At present this child spends  hour (s) in a 
Special Education class each day. 
At present this child is mainstreamed in a regular class¬ 
room setting  hour (s) each day. 
If this child has only received resource services 
(a) How long?  




The following points will help you to interview parents: 
1. Before the meeting, review the interview form and the questions 
you plan to ask. 
2. Arrange a time for the interview which will not be interrupted 
and which is convenient for parents. 
3. Spend the first several minutes becoming better acquainted 
with the parents and try to make them feel comfortable. 
4. Explain to the parent(s) why the information is necessary 
and how the information will be used. 
FOR EXAMPLE: 
This information is needed so that we can better aid you 
and your child in mainstreaming situations. 
5. Parents may try to give you the "right" answer, that is, the 
answer they think you want. It is important to relieve 
parents' anxieties by assuring them that you want them to 
answer how they feel. 
6. Some parents may feel uncomfortable about you writing 
information down. In this case, you might show the parents 
the interview form to put them at ease. 
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